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Foreword

Almost ten years ago, Kjeld Kjertmann wrote an article in Sprog-
forum in which he discussed whatliteracy was to be called in Danish
(Kjertmann 2009). Throughout his academic career he had experi-
enced a paradigm shift from reading to literary, a shift that the
Norwegian literary researcher Lise Kulbrandstad describes in her
articlein this issue. Kjertmann suggested thatliterary could be called
tekstsprogskultur (textual language culture) in Danish. That term has
not gained much popularity, but — as is clear from Kulbrandstad’s
article —the term is still a matter of discussion. Qarin Franker reveals
thatin Swedish academiccircles literacy is referred to as litteracitet. In
Danish, the word literacy is normally used. In Denmark, the National
Centre for Reading defines literacy as follows: “Literacy is human
competence at decoding, understanding and using signs, such as
letters, numbers, diagrams, graphs, drawings and images.” We the
editors of Sprogforum have also discussed what we should call this
issue—we have ended up adopting the term that is most widespread
in Denmark: literacy.

The many terms that have been suggested we view as a symptom
of the fact that we are dealing with a concept that has a wide range of
meanings throughout the educational world, and that viaits history
hasbecome the subject of strong interests and controversial interpre-
tations. The concept originates from the UNESCO campaigns of the
1960s for the spread of functional literacy in third-world countries as
askill that contributes to development, that of the individual as well
as of society. The OECD programmes of the 1990s defined literacy as
a key competence for individual educational success and for coun-
tries’ competitiveness, and thereby placed literacy at the top of the
educational agenda in those countries (PISA). In Danish educational
reforms since the turn of the millennium, awareness of the impor-
tance of literacy has left its clear mark, even though the term is not
used. First of all in the Danish Folkeskole, with a strengthened focus
onreading, butin the most recent reform, New Common Aims, with
a broader focus on both reading and writing and their importance
for subject-related learning. In the reforms of Danish upper second-
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ary education (gymnasieskolen) the students’ acquisition of writing
competence is a key focal area. So literacy is a field where large-scale
investments, political as well as pedagogical, are being made, and
where there is a need of both critical discussion and pedagogical
development.

A milestonein the discussion of literacy are Brian Street’s anthro-
pological studies in Iran in the 1980s, where he rejects the idea of
literacy as being an “autonomous capacity” that could lead to devel-
opment by itself. Here he argues in favour of literacy being consid-
ered instead as part of a social practice — social literacies — which in
various societies and social groups assume various forms and func-
tions (Street 1984). Another milestone is the New London Groups’
concept of multiliteracies, first published in Harvard Educational
Review in 1994. This group, which among others including Allan
Luke and Gunther Kress, who are contributing to this issue of Sprog-
forum, broadened the understanding of literacy in the light of radical
changes in society under ‘new capitalism’, partly the increasing lin-
guisticand cultural diversity in a globalised world, partly the spread
of new (multi-)media. In this issue we can read how, 20 years later,
they now view risks and challenges that have not shown any decrease,
particularly when it comes to digital literacy. In the other articles in
this issue it is also obvious how these discussions have contributed
to shaping the understanding of literacy in Nordic and Danish
contexts.

No matter what ‘the child’ is called, it is vital to maintain that
the concept of literacy creates obligations as regards our view of
language, culture and learning. Key concepts that apply to literacy
are the formation of meaning, signs, social and cultural aspects,
social practices, semiotics, (multi-)modality, semiotic resources,
the communication context, social communities, forms of represen-
tation and writing and writer identity, to name just some of those
that feature in the articles of this issue. Some readers will perhaps
miss a lack of more focus on biliteracy. It ought to be an objective to
develop bilingual children, the biliteracy of young people and adults
via education in the modern, multilingual society of Denmark.
Various mother tongues ought not only be accepted to the extent
that they provide a path to Danish but also as a legitimate aim and
means of biliteracy.

Our intention with this issue is to shed light on the results of
three decades of development in the view of reading and writing,
from not simply being a decoding and encoding of the meaning of
the written language to being able to use texts in social, cognitive,
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critical and learning contexts. This paradigm shift has had radical
practical consequences for both research and teaching. We hope
that this issue will contribute to a development where language-
communicative literacy practice will increasingly be able to replace
traditional reading and writing instruction in all forms of education,
and at all levels.

Have an enjoyable read!
The editors
Literature

Kjertmann, K. (2009). “Literacy in Street, B. (1984) Literacy in theory
Danish”. Sprogforum, 46, pp. 54-57. and practice. Cambridge: Cambridge
Aarhus: Aarhus University Press. University Press.

National Centre for Reading: http://
www.videnomlaesning.dk/ omos/
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PIA QUIST

“It has nothing to do with
Danish”: On the role of the
expert in media representations
of multiethnic youth style

[’Det har ikke noget med dansk at ggre” —lidt om ekspertens rolle
imedieomtaler af multietnisk ungdomsstil]

Abstract

Publicdebates aboutlanguage in Denmark often develop into discus-
sions about what counts as Danish and what does not. This applies
when the debate begins with a discussion of the influence of the Eng-
lishlanguage on the Danish language, butitisalso true — not surpris-
ingly — when the subject is language styles that are associated with
young people of minority background, ‘multiethnic youth style’.
This feature article presents a brief outline of commonly reproduced
representations of multiethnic youth styles in Danish media and
the public language debates which result from them. Linguists and
other ‘experts’ often feature in news media portrayals of multiethnic
youth styles. In the journalistic setup, experts are included as a means
of constructing authoritative backing. Some sociolinguists have
argued that when researchers comment on a particular case, they also
co-operate with the narrative thatis conveyed. They are not objective
commentators on the sidelines, but co-constructors of the meta-
discourses associated with the topic. This, of course, raises the ques-
tion whether researchers should refrain from participating in media
coverage of multiethnic youth styles altogether. There is no easy
answer to this question. Only that we can be sure that when the sub-
ject treated by the media consists of a cocktail of language change
and immigrants, the risk of contributing to the (re)construction of
unfortunate debates about ‘Danish-ness’ is imminent.
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LISE IVERSEN KULBRANDSTAD

From reading to literacy:
changing perspectives
in teaching and research

[Fralesing til literacy — et perspektivskifte i undervisning
og forskning]

Abstract

The point of departure in this article is the increased use of the term
literacy in both research and teaching. In 2015, the International Reading
Association changed its name to the International Literacy Association.
Amainargument was that most teachers identify themselves as more
than reading teachers, cf. the dictionary definition of literacy as ‘the
ability to read and write’. Two different sources of the increased use
of the term are discussed in the article. While sociocultural theories
of literacy emphasise that literacy practices are social practices in
which reading, writing and talking around texts often occur simul-
taneously, OECD in the PISA-studies uses literacy in the sense of
competence when trying to characterise students’ reading literacy as
well as their mathematical and scientific literacy. Another challenge
with the English term literacy is that it is hard to translate into
Scandinavian languages. This is also a topic explored in the article.
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LINE MOLLER DAUGAARD

Towards critical literacy in the
teaching of Danish in grade

[Pd vej mod kritisk literacy i danskundervisningen i 4. klasse]

Abstract

The objective of literacy teaching is not only for pupils to learn
to read and write; literacy teaching must also foster pupils’ ability
to engage in critical reflection on their own as well as the literacy
practices of others. This article describes a series of literacy lessons
conducted in a multilingual grade 4 class in a Danish primary school
with the explicit aim of contributing to the pupils’ development
of critical literacy. Under the heading How written language can sell, the
lesson series focused on real estate agents’ descriptions of houses for
sale,aspecific text type characterized by careful and strategic positive
representation of the house for sale, realized in the textual descrip-
tionas well as through the accompanying photos. These descriptions
illustrate that written language is not a neutral medium; on the
contrary, real estate agents can and will use written language strategi-
cally in order to sell. By exploring authentic descriptions of houses
for sale and by producing their own positively coloured descriptions
of rooms for rent, the pupilsin grade 4 took important steps towards
critical literacy.
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ALLAN LUKE OG JULIAN SEFTON-GREEN

The case for critical media
literacy and digital ethics

[Til forsvar for kritisk medie-literacy og digital etik]

Abstract

This essay is a position paper that renews and reframes the case for a
critical media literacy and digital ethics. Many school systems have
begun to augment traditional print literacy with a focus on digital
tools and “multiliteracies” in the curriculum. The result is often
afocus onskills and capacities for learning and workplaces, incorpo-
rating digital media into conventional curricular goals and systems.
Here the case is made for the teaching of critical medialiteracy as part
of anurgentagenda for “problematicising” current political, techno-
logical and environmental issues and problems, with a strong focus
on digital ethics.
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KAREN SONNE JAKOBSEN

Writer identity and writing
practices from a student
perspective

[Skriveridentitet og skrivepraktikker i elevperspektiv]

Abstract

This article offers insight into the learning of writing in the foreign
language classroom from a student perspective. In line with the
New Literacy Studies approach to writing, learning to write is seen
as getting to know the writing practices (Barton 2007), including
writing purposes, interactions between participants and use of
media required in assignments and genres in the foreign language
classroom. Opportunities for identification (Ivanic 1998) with writ-
ing assignments are seen as crucial to the learning of new writing
practices. Building on ethnographic longitudinal studies of student
writing development through upper secondary education in the
Danish gymnasium (Krogh & Jakobsen 2016), a single student, Jens,
and his experiences as a writer in the foreign languages English
and German are introduced. Examples from Jens’ texts and from
interviews show that creative and collaborative writing practices
and functional genres play a major role for Jens’ identification and
development as a writer in upper secondary school. It is suggested
that foreign language pedagogy should pay more attention to stu-
dents’identification and subjective writing experiences asa resource
forlearning.
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Schreibidentitit und
Schreibpraktiken aus
der Schiilerperspektive

[Skriveridentitet og skrivepraktikker i elevperspektiv]

Abstract

In diesem Artikel werden Einsichten in das Schreibenlernen im
Fremdsprachenunterricht aus der Schiilerperspektive vermittelt.
Schreiben lernen wird in Anlehnung an New Literacy Studies als lernen
von Schreibpraktiken (Barton 2007) gesehen, einschliefslich Schreib-
zwecken, Interaktionen zwischen Teilnehmern und Gebrauch von
Medien, die in Aufgaben und Genres im Fremdsprachenunterricht
erfordert werden. Es wird angenommen, dass fiir das Lernen von
neuen Praktiken die Identifikation der Lernenden (Ivanic 1998) mit
den Schreibaufgaben von entscheidender Bedeutung ist. Auf der
Grundlage ethnographischer Lingsstudien der Schreibentwicklung
von Schiilern im ddanischen Gymnasium (Krogh & Jakobsen 2016)
wird ein Schiiler, Jens, und seine Erfahrungen als Schreiber in den
Fremdsprachen Englisch und Deutsch vorgestellt. Anhand von Bei-
spielen aus Jens’ Texten und aus Interviews wird gezeigt, dass krea-
tive und kollaborative Schreibpraktiken sowie funktionale Genres
fiir Jens’ Identifikation und Entwicklung als Schreiber im Gymnasi-
um eine mafsgebliche Rolle spielen. Fiir die Didaktik des Fremdspra-
chenunterrichts wird empfohlen, der Identikation und den subjek-
tiven Schreiberfahrungen der Schiiler als Lernressource mehr Auf-
merksamkeit zu widmen.
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KRISTINE KABEL, LONE KROGSGAARD SVARSTAD
OG THORKILD HANGH®]

Children’s semiotic
experiences in relation
to Minecraft

[Borns semiotiske erfaringer i relation til Minecraft]

Abstract

This article argues that it is interesting for teachers in lower second-
ary school who teach Danish and English to learn about children’s
semiotic experiences in relation to Minecraft. The article draws on
a social semiotic understanding of literacy (Hasan 2011) giving
opportunities for all students to engage critically and reflexively in
meaning-making. The article also draws on the concept of literacy
practices developed within the New Literacy Studies (Street 1995).
The writers see potentials in developing children’s multiple prac-
tices in school and out of school (Bulfin & Koutsogiannis 2012),
including children’s critical media literacy (Kellner & Share 2009).
The article gives examples of students’ meaning making in out-
of-school gaming activities such as commentary tracks and gaming
videos in relation to Minecraft. Based on the examples the writers
pointat pedagogical perspectives in the subjects Danish and English.
In both subjects teachers can draw on e.g. the interpersonal and
in particular emotional meaning making that students experience
in relation to Minecraft.
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SOREN NORRELUND-MADSEN OG
METTE LAUTRUP GRONVOLD

Writing in English and
German in the introductory
period of upper secondary

[Skriftlighed i engelsk og tysk i gymnasiets grundforlgb]

Abstract

In this article the challenges experienced by Danish students who
move from lower to upper secondary school are explored, and means
to overcome these challenges are suggested. In upper secondary
school the written tasks students are required to complete are numer-
ous and diverse. Exam regulations require competencies in a variety
of academic genres with which the majority of students are initially
unfamiliar. Inlower secondary school many have primarily written
texts based on personal experiences and attitudes, hence they experi-
ence the rigid tasks in upper secondary as alienating and difficult.
Many feel their identity as writers reduced, and consequently their
feeling of ownership and responsibility for their own writing devel-
opment decreases. In foreign language classes it is often possible to
integrate creative writing processes, and the article presents exam-
ples of narrative and normative tasks which combine the academic
and the creative. The article claims that continued work on this type
of activity can help bridge the gap between the two school systems
and enhance the developmentin upper secondary education not only
of writing but of writers.
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QARIN FRANKER

Basic literacy education
for adolecents and adults

[Grundliaggandelitteracitetsundervisning for ungdomar och vuxnal

Abstract

In this article a model for basic literacy education for newly arrived
young students and adults without previous formal schooling skills
is presented. The model is a further development of and a recontex-
tualization of the Four Literacy Resources Model created by Freebody
and Luke (1990;1999). It comprises the meaning making, code break-
ing, text using and text critical practises, but here supplemented
with the students’ own resources in the center of the model, driving
them all. This aims to emphasize a functional perspective on the stu-
dents’ development of the different dimensions of literacy, but also
to more clearly demonstrate the way in which they are included in
all the specific, often multi-modal, literacy events that constantly
occur in everyday life, at work and in school. The overall purpose is
to visualize the literacy practices and make them useful and grasp-
able for both teachers and students in their daily literacy work.
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GUNTHER KRESS

Writing and reading in the
contemporary world of multi-
modality and ‘social media’

[Skrivning oglesning i nutidens verden med
multimodalitet og sociale medier]

Abstract

Within the over-arching question “What, actually, is writing now;
how do we need to think about writing and reading?” two connected
matters need to shape thinking about teaching and learning of writ-
ing and reading: one, social-cultural, the other technological. The
former social world had emphasized authority, social responsibility and
community; the neo-liberal world emphasizes individual and choice.
Two crucial social aspects are deep linguistic/cultural diversity; and
“generation”, the social differences of chronological age. All these
have deep effects on writing. While the “social media” are most
evident, social/political factors remain fundamental in understand-
ing present characteristics of writing. The platforms of the social
media bring distinct arrangements: socially, for interaction; and for-
mally, in their affordances for producing texts. Both differ from those
of former ‘pages’. In the contemporary communicational landscape,
writing is no longer the dominant resource for making meaning.
In many sites, image has taken the place formerly occupied by writing.
Writing now has to be seen as one element in complex compositional
arrangements for making meaning.
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SOREN HATTESEN BALLE, MERETE OLSEN
OG MICHAEL SVENDSEN PEDERSEN

Children as sense-makers

[Born som skabere af betydning og mening]

Abstract

One of the main issues of teaching English to young learners is
whetherlanguagelearning is different for younglearners as opposed
to adult learners. Researchers have adopted two different approach-
es to this question: one is a psychological developmental approach
inspired by Piaget, the other a socio-cultural approach inspired by
Vygotsky. Researchers within new childhood sociology contrast these
two approaches and warn against confounding children’s biological
immaturity with childhood as a social institution. They claim that
children create their own social lives.

In this article, we demonstrate how the two different approaches
can interact with each other. Based on analyses of sound and video
recordings from two different classrooms, we show how children
make use of different emotional, social and cultural resources in the
various learning spaces the lessons provide. We conclude that the
development of language teaching for younglearners must take into
account children’s own resources and at the same time be sensitive
to and respect what children at different ages are able to cope with.
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CHARLOTTE QHRSTROM

Listening comprehension and
listening pedagogy

[Lytteforstdelse og lytteundervisning]

Abstract

This article suggests a more structured, process-oriented and learner-
involving approach to the teaching of listening than what we see
in language classrooms today. Listening exercises often involve an
unnecessary focus on specific details and the comprehension of all
words, which is far from how language users actually listen in every-
day situations. Listening comprehension is not just about recogniz-
ingwordsbutinvolves interpreting, guessing and inferring meaning
in different social situations based on individual knowledge and
experiences. Making use of contemporary research, the article sug-
gests that teachers facilitate learners’ individual comprehension and
limit the use of written text in listening exercises. The aim is to raise
learners’ awareness about what listening comprehension actually
involves, and how individual experiences and strategies influence
comprehension. A process listening model is introduced (Vandergrift
& Goh 2012) as a tool for working with general as well as individual
strategies.

sproGforum 652017 17



Sprogpadagogisk
Informationscenter

S

Good News

Selected recent books about Literacy at AU Library, Campus

Abraham, L.B. & Williams, L. (2009).
Electronic discourse in language learning
and language teaching. Amsterdam:
John Benjamins.

Alvermann, D.E., Unrau, N. & Ruddell,
R.B. (2013). Theoretical models and proces-
ses of reading. (6. ed.). Newark, DE:
International Reading Association.

Anckar, J. (2011). Assessing foreign language
listening comprehension by means of the
multiple-choice format: Processes and
products. Jyviskyla: University of
Jyviskyla.

Berne, J. & Degener, S. (2012). Strategic
reading groups: Guiding readers in the
middle grades. Thousand Oaks, CA:
Corwin Press.

Bland, J. (2013). Children’s literature
and learner empowerment: Children and
teenagers in English language education.
New York: Bloomsbury Academic.

Browne, A. (2007). Teaching and learning
communication, language and literacy.
London: Paul Chapman Publications.

Budal, I.B., Theil, R., Tonne, I. &
Thorvaldsen, B.@. (2015). Sprdk i skolen:
Grammatikk, retorikk, didaktikk. (Lands-
laget for norskundervisning). Bergen:
Fagbokforlaget.

Christiansen, A. & Lgntoft, J. (2009).
Lasetilegnelse pd andetsproget dansk:
Baggrund, overvejelser, leseaktiviteter.
Frederiksberg: Dansklererforenin-
gen.

Cruickshank, K. (2006). Teenagers, literacy
and school: Researching in multilingual
contexts. London: Routledge.

Derewianka, B. & Jones, P. (2012). Teach-
ing language in context. South Melbourne,
Vic.: Oxford University Press.

Ditze, S. & Halbach, A. (2009). Bilingualer
Sachfachunterricht (CLIL) im Kontext
von Sprache, Kultur und Multiliteralitdt.
Frankfurt am Main: Peter Lang.

Drew, L., S¢rheim, B. & Hasselgreen, A.
(2012). The young language learner:
Research-based insights into teaching
and learning. Bergen: Fagbokforlaget.

Dymoke, S., Barrs, M., Lambirth, A.

& Wilson, A. (2014). Making poetry hap-
pen: Transforming the poetry classroom.
London: Bloomsbury Academic.

Elsner, D., Helff, S. & Viebrock, B. (2013).
Films, graphic novels & visuals: Developing
multiliteracies in foreign language
education: An interdisciplinary approach.
Berlin: Lit.

Erben, T., Ban, R. & Castafieda, M.
(2009). Teaching English language
learners through technology. New
York: Routledge.

Fletcher-Campbell, F., Reid, G. & Soler,
J. (2009). Understanding difficulties in
literacy development: Issues and concepts.
Milton Keynes: Sage Publications.

Friis, K., @stergren-Olsen, D. & Anker-
stjerne, T. (eds.). (2016). Literacy og
leringsmdl i dagtilbud og bornehaveklasse.
Frederikshavn: Dafolo.

Golden, A. & Selj, E. (2015). Skriving
pd norsk som andresprdk: Vurdering,
opplering og elevenes stemmer. Oslo:
Cappelen Damm Akademisk.

Griinewald, A., Plikat, J. & Wieland, K.
(2013). Bildung - Kompetenz — Literalitit:
Fremdsprachenunterricht zwischen
Standardisierung und Bildungsanspruch.
Seelze: Klett/Kallmeyer.

sproGgforum 65 - 2017 18



Gunderson, L. (2009). ESL (ELL) literacy
instruction: A guidebook to theory and
practice. (2. ed.). New York: Routledge.

Haynes, J. & Murris, K. (2012).
Picturebooks, pedagogy, and philosophy.
New York: Routledge.

Helman, L. (2016). Inclusive literacy
teaching: Differentiating approaches
in multilingual elementary classrooms.
New York, NY: Teachers College Press.

Hougen, M.C. & Smartt, S.M. (2012).
Fundamentals of literacy instruction
and assessment, pre-K-6. Baltimore, MD:
Paul H. Brookes Publishing.

Janks, H. (2009). Literacy and power.
New York: Routledge.

Janks, H. (2014). Doing critical literacy:
Texts and activities for students and
teachers. New York: Routledge.

Kim, Y. & Hinchey, P.H. (2013).
Educating English language learners in
an inclusive environment. New York:
Peter Lang.

Knorr, D., Heine, C. & Engberg, J. (2014).

Methods in writing process research.
Frankfurt am Main: Peter Lang.

Kress, G. (2010). Multimodality: A social
semiotic approach to contemporary
communication. London: Routledge.

Krogh, E., Sonne Jakobsen, K. &
Spanget Christensen, T. (eds.). (2016).
Skriverudviklinger i gymnasiet. (Projekt:
Faglighed og Skriftlighed). Odense:
Syddansk Universitetsforlag.

Kuby, C.R. (2013). Critical literacy in the
early childhood classroom: Unpacking
histories, unlearning privilege. New
York: Teachers College Press.

Kuzminykh, K. (2009). Das Internet
im Deutschunterricht: Ein Konzept der
muttersprachlichen und der fremd-
sprachlichen Lese- und Schreibdidaktik.
Frankfurt am Main: Peter Lang.

Laursen, H. P. (2015). Litteracitet och sprdk-
ligmdngfald. Lund: Studentlitteratur.

Laursen, H.P. (ed.). (2010). Tegn pd
sprog: Skrift og betydning i flersprogede
klasserum. Kgbenhavn:
Professionshgjskolen UCC.

Laursen, H.P. (ed.). (2013). Literacy
og sproglig diversitet. (Projekt: Tegn
pa sprog). Aarhus: Aarhus Univer-
sitetsforlag.

Liberg, C., Siljo, R., Bagga-Gupta, S.
& Evaldsson, A. (2013). Literacy-
praktiker i och utanfor skolan. Malmo:
Gleerups.

Lloyd, A. & Talja, S. (2010). Practising
information literacy: Bringing theories
of learning, practice and information
literacy together. Wagga Wagga:
Centre for Information Studies,
Charles Sturt University.

Liitge, C. & Bland, J. (2013). Children’s
literature in second language education.
London: Bloomsbury.

O’Sullivan, E. & Rosler, D. (2013).
Kinder- und Jugendliteratur im Fremd-
sprachenunterricht. Tiibingen: Stauffen-
burg.

otnes, H. (2009). A vare digital i alle fag.
Oslo: Universitetsforlaget.

Pahl, K. & Rowsell, J. (2010). Artifactual
literacies: Every object tells a story.

New York: Teachers College Press.

Pitkinen-Huhta, A., Holm, L.,
Daugaard, L.M. & Laursen, H.P.
(2012). Literacy practices in transition:
Perspectives from the Nordic countries.
Bristol: Multilingual Matters.

Reissman, R. & Gura, M. (2016).
Project-based literacy: Fun literacy
projects for powerful common core
learning. Charlotte, NC: Information
Age Publishing, Inc.

Robinson, R.D., McKenna, M.C.

& Conradi, K. (2012). Issues and
trends in literacy education (5. ed.).
Boston: Pearson.

Rodriguez, A.J. (2010). Science education
as a pathway to teaching language literacy.
Rotterdam: Sense Publishers.

Sadler, R. (2012). Virtual worlds for
language learning: From theory to practice.
Bern u.a.: Peter Lang.
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Staschen-Dielmann, S. (2012). Narrative
Kompetenz im bilingualen Geschichts-
unterricht: Didaktische Ansdtze zur Forde-
rung der schriftlichen Diskursfahigkeit.
Frankfurt am Main: Peter Lang.

Street, B.V. & Hornberger, N. H. (2008).
Literacy. (2. ed.). New York: Springer.

Thomas, M. & Reinders, H. (2010).
Task-based language learning and teaching
with technology. London: Continuum.

Traavik, H. & Frislid, M. E. (2014). Lese,
skrive, regne: Pedagogikk og fagdidaktikk
i begynneropplaringen. (2. udg.). Oslo:
Universitetsforlaget.

Vasquez, V.M., Tate, S.L. & Harste, J.C.
(2013). Negotiating critical literacies with
teachers: Theoretical foundations and peda-
gogical resources for pre-service and in-ser-
vice contexts. New York: Routledge.

Wedin, A. (2010). Véigar till svenskt
skriftsprak for vuxna andraspraksin-
ldrare. Lund: Studentlitteratur.

Winch, G., Johnston, R.R., Holliday, M.
[etal.]. (2006). Literacy: Reading, writing,
and children’s literature. (3. ed.). South
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